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~ phases of individualizing instruction. -

' “About the Authors
Dr. Carl C. l:“'ehrle, _Profes_sbr of.Education at

the University of Missouri-Columbia, is in_the
Department of Curriculum and Instruction. He-
works half-time with Continuing Professional ~
'Education and has taught_courses on different

-

: Mrs. Jolene. Schulz is pfesently Director ahd -
~ Sgate Facilitator of Title IV. She has taught in the

primary gradés of the public sechools and the Uni-
-versity. of Missouri-Columbia Laboratory School.
« While teaching kindergarten, she designed an
successfully used learning stations. ..
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. Learng stations are.much discussed and often’
: writtén about. Educators are busy designing’and

- pldnning learning centers for students, believing

|- ‘the centers motivate 'students and reinforce’

" learning. L .

. Those who believe that students have different
leaminZ%tyles know too shat some studex/ﬁt's do not
care for learning stations. Also, much general ,
" “.instruction and learning are through interaction in
small and large groups and teacher participation. -
 The teacher is still yesponsible for the basic :
. instruction, and stations are only a patt of the
~, «instructional program.

.

, "The following iﬁformation will provide hints fof__

. . 'the beginner in building ledrning stations, for ~
: ‘._,.\“those who have tried a few and desire to refine
~ Ntheir technique, and for those who have had -
' unsuccessful experiences. : o
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Keep learning stations

simple at first, with only -

twp or three located in a
c\:%sroom. yd
N ./
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N\ . 7 " The Learning Station
) - : * °  The learning station should:
YL " ebe an attractive and mvxtmg place for a-
C chlld——magnetlc
* "o set measurable objectives for the child that -
: : are stated so each child will understand.

- ’ e teach a child through all his/her senses.
Reading should not be necessary for primary
youngsters. -

¢ assure some measure of success for every -
. child. -
v e provide actlvmes designed for reinforcément
or practlce of skills, but can be_ used to mtroduce
'~ new ‘concepts.
c e eiinvolve an 1nd1v1dual or a small _group
: ; usually.
- e be introduced to e entlr'e group so all have
a general idea of whyt is to be'done and learned.
‘ o e answer a diagnesed need of a child or a small
group of children.
e provide for varied levels of cognition from

/ . ( "
)
l
|

simple to complex. These levels may be provided in o

‘a simple station. or in ‘a series &f related stations.'
. _ ‘e allow. teacher and pupil evaluation through
. . ' - criterion- referenoed objectives. : :

>

f o ‘  Livigg With Stations o
' ' Fadtors to consider pnor to initiating learmng
stations: ) .
o needs of children.
‘e individual teacher’s prior experience in .
md1v1duahzmg instruction. :
. o freedom granted to teachér by board of
education and parents.
e number of activities available for children to
. use. ‘ .
‘e how.and where to store activities.
' “e teacher’s preparation and courage.

Positive points for learning stations:
e provide experiences for ifdividual skill
o . o0 - mastery.
' ' : e present more opportunities for'the teacher to
' ‘ work in a small group or on a one-to-one basis
: ' with children. .
‘ e stimulate the use of known skills in new.
’ areas at a higher level of skill development.
- e present a situation where'the child must
assume more respons:blhty for his own learmng
° prov1de openness in pupil-teacher

«
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relatlonshlps to permit improved responses and :
interaction. .
. e provide for 1mmedlate feedback at the
.~ moment when needed.

Part the children will play in the construction
and organization of stations:’
e involve the children in determlnlng purposes :
‘and values of learning in a station environment. . ’ .
e:involve the children in the initial planning o
and executing of stations. ) . T
e involve the child in evaluatmg the )
“effectiveness of the station in terms of the
ob_]ectwes :
e allow children to bring materlals from home
for stations.
o allow older children to prepare own statlons
for trial and error in the classroom. :

To evaluate the chlldren s work: ,
. ethe teacher will confer regularly with many' = |
of the children. ‘
o the chiid will check and evaluate much of
‘his/her own work. . %
the teacher: and older childrex, after Joxnt

" evaluation, will plan next steps.-
e the child completes a verbal or wrltten
evaluatlon of the learning activities.

v Rules or alternatives for beglnners
. Keep the stations simple at first.
o Start with_just two or three stanons in the
classroom

St

The floor-Is a natural place for a station. in th'h ‘case, the hall allows plenty of space
AR . !
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Some learning stations wlll provlde opportunmes for the child to work Indlvidually, with a
partner or as a‘group member.

y ~—t

) e Begin with a series of stations on-one s’kill.
.- e Establish stations for a curricular area.

\ e Use all areas in your classroom: music center,

library corner, hall, cloakroom, playground, etc. *
. o Base stations on pupil interests according to
N the skill to be taught.
e Present station to entire group so students
will have a general idea of what to do.

e Consider stations which provide opportunities ks

for the child to do individual work; to work w1th a
partner; to interact as a group member; and to
’ interact with the teacher.

e A good rule of thumb for number of stations
is to make two act#vities for each child .mcluded in
the program (as a goal). -

e Use station identifiers large enough for 4
child to see; hang from lights; use large- numerals
on the tables; or mdmber statlons consecutlvely
around the room.

e Use coding for statlons such as colors,
pictures, etc.

-



e Watdh length of time carefully at the ¢
~ introdugtion of stations in a classroom. For young
. childreh (kindergarten), stations should not e:ﬁed
five mihutes at the beginning. For older childrén

" (ages 749), 20 minutes is a suggested time - * . )
allotment. o '
e Stations should have a short life of one or twa ,
.weeks., : » o

e Maintain a routine—if yow do stations three
days a week, attempt to keep that schedule. ‘

. e Encourage group station-work under teacher’s
direction at. first. ‘ 4 ?

e Gear station to interest level .of ¢ ildren—do . - = :
not forget the boys. A

- o Alternate directed learning activity with a
free activity. - -

e Expect confusion &t the beginning.
e Make activities as durable-as posp?
contact paper; lamirfate if possible; bfck games
with cardboard for sbrength; and mask all edges
with tape to-preveng fraying. - L

SHR. . g : —, " Games and actiyity
’ materials must be durable.

The children can help plan
and make them,




Use. 01‘ Tapes At Station N
‘ Teach chlldren how to use :
. recorder———‘kmdergarten chxldren can easily master
, PR . »-. this. . :
. c e o*Teach chlldren how to use ‘headsets.
= AL ‘ ntrollmg volume and propei“ placemen.t of
.o - headsety). "
. Ll e Instruct students to listen to dlrectrons from
' tart to finish. .
’ . e Keep d)rectlons on tape clear and simple.
B e Avoid too much manipulation of recorder.
. . o - e Be. seq‘uential_—use phrases like “first,”
N ‘ - . “second,”“then,” and “after.” - '
- , o Alternate tape station with game activity
i v . station. v
~ e Ry Color code tapes.-
* & n o Keep a copy of the script.

AT | Intx;odu(!e all students to contents of the tape
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. Matchlng Pupil With S\f‘\on > ., “1
n fo ‘pupil j v . -

. !/ Suggestions for identifying the statio

-

- . (especially for the primary grades): '
« .- enumbered cards around neck for child to : o
;mark throygh as /she progresses through t.he
X Stations. o . &{'/
¢ hand-carried, niimbered station cards. "

~ . e shapes given to child to correspond to shapes

at statlons.'
< ani pictures given to children to , n
'co spond to pictures at staftlons . . _ "
' i Cbrrespondlng shapes or ~
~ plctures Instantly Idenmy
thq Iearn ng statlon

\/ ‘e names of chlldren wntt,en above or inside ‘.
statlon activity. ®
e necklaces with beads to correspond to stations

, attended. -
: ¢ colors to correspond to colors at stdtions. |

b ' e bracelets fumbered or with beads to

-~

~ correspond to station. ’ b4
e unit activities to correspond to station

activities such as commumty helpers being station

. identifiers. : - N
e alphabet Jetters to correspond to letters at . :
stations using large, small, etc. . s
e library cards placed in pockets on the back of ' - : J
the piano or other large piece of furniture. These
. pockets can be used as holders for station . \
- identifiers. ) 6 . , ~ )
: . 4 . .
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_Classroom Arrangement - .. ;/'

The teachey’s creativity sets the pacetfor each '
individual room. Some ideas for arrangement
& include: - o

"

- ) - e informal arrangemealt-ﬁf furnitur¢ varies /
‘ : " with the arrangement of the learning gtations. '
,e tables can be used quite’ efﬁment y for group

staflons. -
e partitioned-off places, large boxes, or
. ‘= cubbyholes can be used.
N S, s ethe floor is ‘an ideal place, for stations.
_ o . e pillows and rugs help—;ﬁven the aesthetlc
B \\ v quality. T ’
a : e bean bag chalrs far 1g g corners and
mattresses are gootl o -

4 .

i
4
v
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Cloakrooms make ideal locations for individual or partner stations. -

. Mdking'Stations Functional

v ~
R - ) The day may be-divided into designated blocks
. . ' of time—for example, 30 minutes devoted to _ -
= . N mathematics when the children work in stations. \ -
. Consider these alternatives®

e Some teachers prefer to have thildren mix

“ 0 mathematics and language statlons durxng the

, same period. -

e All chlfdren work irf stations in the‘same

N ¢ | S o

. 11
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SR ‘subjpct area (a number df these stationswould bé .. _
~required) Other: stations may be optional for: :

- extensio \r enrichment of the skill,” o e .
<. 7 eSome teachers will introduce” statlons in one 4 . 1
" gébject area the first half of the yeqr and then”
.+ introduce a second 'subject area durihg-the last 2 coL .
T half‘of the’ year. ‘ < AT

Whena child completes the reqmred statxons in. - a o T i

‘a subJect area, he/she may work in stations.in o e oL

. other content areas. *. ‘ Lo . S

* In a more flexible situation the children may = ~* & . .
‘make choices and work.in requlred or mterest S t :
locations throughout the day. . ' R - t

Initial trammg in working at. statlons should ; o _<‘ .
extend over six to elght days for younger chlldren . '

The Teacher ST

Whlle the chlldren are workmg in sta‘tlons the - ’
teacher: *' o :
.+ eholds 1nd1v1dual and/or smal\group vy
" - conferences to discuss with the child or chrld.ren

- strengths and weaknesses. - ~ L
' e works with small instructional groups. o
o observes the children while they work in'the .
* stations to determine weaknesses and strengths . S ‘-
~ and to evaluate the effectiveness of the station. e

Teacher-studént con-- - i
terences add meaning to
the learning process of the
stations.

Q
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RecordKeeping . g

’

Record-keeping is an integral part of’statlon
‘planning, develogment and management. There
are many ways of'recording the completion of an
activity, and each teacher should be encouraged to
develop his/héf.own system. A plan should be
developed 8o that jt-is meamngful to both children
, and t,eachc.‘F The complexity of the plan will
depend upon the maturity of the chlldren involved.’

Records provide data for:

o the child’s self-evaluation, dxagnosm and
mainténance of records.

" e the teacher's evaluation and diagnosis.

e determining the next step for learning.

o discussing with parents the child’s mautery of -
basic skills, and the record.

Five types of records have been found helpful:

o personal record kept by the child for
himself/herself, the teacher, and parents.

o teacher's record of the various samples of the

- student’s work.

L%

_e station record posted at each station on which
the child signs after successful completion.

.’ station availability record im which teachers
keep copies of formats for all stations and- the
progress of each child.

e card punched record to be mumtamcd by the
_child.

If a child #6d young to mamtum a fije of
"+daily achievements, he/she should be alfhwed to
verbalize either with the teacher or an dide
concerning hlﬂ/h(er work nt the stations.

A Qulz For You %m ,

As you design zmd H(-l(-ct learning stations, |t m
helpful to have a certain philosophy for them. j. 3
l{(-ud through t.hc following statements and write *

“yes” 1p the hlank preceding the statement if you"‘,_
ngree with thé statement. Write “no” in the blank™
pr(-u-dmg the statement if you do not agree.

As you design the learning station,

“remember that ench child:

<enema-thould he provided the environment and
opportunity to develop to his/her capacity. y
R has a unique potential for learning and 1 !

= should b¢: elluwvd to do so without undue stress or_ .

t o .
,,H rumj | 1:3
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has developeé sevgral different modes of
learning and should develop others. &-

should have the opportunity to pick and
choose his/her learning stations (even mhke a bad
choice) as a patt of learning to assume
responsibility and make decisions.

needs performance crlu.rla—knows when
he/she has finished. ;
f needs to be ‘placed dgcordmg to hig/her

abilities.

has the. opportumty to %e[f check his/her
work most of the time, but the teacher ghould
requeststhat the child interact occasiondglly.

needs a variety of media to fdulltdtc hig/her

work.

/..x Iea}ns best whcn he/she iy actively mvoIVe

needs meumngful and redhstlc tuskq thut are
obtainable yet challenging. W . o
should have opportunities through whuh
he/she can develop and iniprove hm/her H(,“ |muge

[N

o T

As the learning stations are deslgn(,d cuch
teacher:

. should recognize that clear and measurable
objectiven assinst the child to l(-urn thc purpose of
learning.

_should realif® there is no bent wny t,o use
learning stations in a Llpwu"oom~ but should
develop a method that worf{s best in his/her

« particular elassroom situation within the
phtlosophy of the school.

———Zshould realize that learning station teaching -
i time-consuming at first-- when designing the
first ones—+but they h(-umw (-mm-r ulu or you work
out a proa-dur(-

e should h-nlm- thul hm/lu'r classroom i likely
to become less tidy uging the learning station
u,ch(nque unlmm they are dmmn(-d to be mmpm!

' uctlvn.l(-u Ho ¢ach child cun mmh hishier own le

e, Hhould pmvuh‘ curriculum-based op(-n (-nd(-“ i

e nhoutd Focogrize. that, ‘wtudents who are
self- mothuLw,l kmrn more Hmn toncher: dmnnmu-d

'

omm W s :
i nhuuld pmvnde (nm)ortumtu-ﬂ !hmugh whu h
' ' i 6

S—




the child can learn to assume "responsil;ilities for
- hig/her own learning. ‘ B
—~ should understand that immediate
fainforcement must follow feedback. o
—_—should provide opportunities for the child to
Jegrn through assuming different roles ... . partner,
leqder, and folower. . »

, o ' 'V}Zhould make himsélf/herself available to the

v

stugdnts at.various stages of learning activities.

-<~_should prepare effective learniqg,staiions in
teyms of the needs of the child. *’ )

.

speed ahead! Have fun and assist children in one
stﬂe of learning. However, be cautious that you
don't become too enthusiastic and attempt to make
a {wenty-six ‘hour day out of twertty-four.e

s £ - . If you have twenty-two “yes” answers, full /

Role-playing is anothey
opportunity learning
statlons provide,
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